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The purpose of this study was to investigate the instructional leadership tasks
that are performed by assistant principals in Clayton County Public Schools. This study
tested ten null hypotheses to determine if statistically significant relationships existed
between the assistant principalship and Krug’s instructional leadership tasks. A
modified questionnaire was used to obtain responses to address the research questions
posed in this study. Questionnaires were mailed to every elementary, middle and high
school assistant principal in the Clayton County Public School System. The
questionnaire asked respondents to identify what instructional leadership tasks they
performed.
Results of the questionnaires were compiled and coded for the purpose of
statistical analyses. Descriptive statistics were used to facilitate a more basic and
comprehensive analysis and presentation of data. To explore the relationship between
variables, the Pearson r was used.
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The findings indicated that there were no significant relationships between
defining the mission, managing curriculum, supervising teaching, monitoring student
progress, and promoting the instructional climate and the assistant principalship. Also,
the findings indicated that there were no significant relationships between defining the
mission, managing curriculum, supervising teaching, monitoring student progress and
promoting the instructional climate and the assistant principalship as they relate to age,
educational level, race, gender and school type.
Assistant principals’ roles should not be one of chief disciplinarian. As the
instructional role of the assistant principal continues to unfold under the current reform
efforts, it is essential that principals assign tasks to assistant principals that are directly
related to instruction.
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Public education in the United States has gone through various reform movements
as a result of claims that the system is not working. These reform movements have one
goal and that is to improve education. Reform movements such as charter schools,
effective schools, and Goals 2000 have identified the principal as the key factor in the
success of a school.
The principal’s role in providing leadership to the school is clearly defined in the
literature. Research on effective and less effective schools, conclude that strong
instructional leadership by the principal is a critical factor in the overall success of a
school. The research, however, has failed to identify a role for the assistant principal in
providing instructional leadership. Catherine Marshall, a professor of Educational
Leadership at the University ofNorth Carolina - Chapel Hill, has conducted extensive
research into the assistant principalship. In her research on the assistant principal, she
has found that just like principals, assistant principals are critical to the organization for
several reasons. First, the assistant principalship is frequently the entry level position
for administrative careers. Because of this, many opportunities should exist for assistant
principals to observe and interact with their principal. Secondly, assistant principals
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maintain the norms of the school. It is the assistant principal who usually handles the
majority of discipline referrals in the school. Therefore, the assistant principal is looked
upon to keep the school safe and orderly. Lastly, Marshall states that the assistant
principal daily encounters the fundamental dilemmas of schools. The assistant principal
wears many hats while trying to address the daily problems encountered in the school.
From counseling a pregnant teenager, to arranging for a substitute teacher, to defueling
an angry parent, the assistant principal shifts from one problem to another all in the
course of a day.
Recent studies by Marshall (1992) and Calabrese & Tucker-Ladd (1991) have
cited the importance of the assistant principal to the school’s organization. With the
establishment of their importance to the organization the restructuring of the assistant
principal’s role is critical to the overall success of the school’s organization.
Traditionally, the assistant principal was the person in charge of discipline, maintenance
of the building and monitoring students in the hallway. More recently the assistant
principal’s role and function have been expanded to include curriculum and
instructional leadership (Calabrese, 1991).
According to Marshall (1992), the duties assigned to assistant principals hinder
them from being instructional leaders. She claims that these other duties take assistant
principals away from classrooms and curriculum and place them in the role of managing
teachers rather that working with teachers. Scoggins and Bishop (1993) identified
seventeen responsibilities for assistant principals, namely: Discipline, Attendance,
Student Activities, Athletics, Community Agencies, Master Schedules, Teacher
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Substitutes, Building Operations, Budget, Transportation, Curriculum,
Communications, Cafeteria, School Calendar, Locks, Lockers, and Reports. Michel
(1996) states, however, that the main sources for assistant principals’ duties emanate
from the principal. He further states that the duties assigned to the assistant principal
are often trivial. No one has denied that the principal is the leader of the school,
nevertheless, the role of the assistant principal has not been defined (Michel, 1996).
Purpose of the Study
The purpose of this study is to investigate the instructional leadership tasks that
are performed by assistant principals in Clayton County Public Schools. According to
Samuel Krug (1989), an effective instructional leader engages in five major activities,
namely: Defining a mission, managing curriculum, supervisory teaching, monitoring
student progress, and promoting instructional climate. As an instructional leader in
training, it is suggested that the assistant principal would be involved in instructional
activities. This study will examine how often assistant principals are involved in these
five instructional leadership tasks. Koru (1993) suggests that the work of the assistant
principal centers on routine clerical tasks, custodial duties and discipline.
Very few empirical studies regarding the assistant principalship as an instructional
leader have been undertaken (Marshall, 1992). Implications from this study may
further define the assistant principal’s instructional role and spark a new interest in
researching the assistant principalship.
4
Background of the Problem
Since the inception of the assistant principalship, their duties have been assigned
based on the needs of the principal. Specifically, the position of assistant principal was
created to assist the principal in carrying out the duties that the principal did not have
time to do. Joanna Richardson (1996), an assistant principal, writes in an article
featured in Education Week, “People who become assistant principals and try to
broaden its scope are not encouraged to do so. Unless you are an assistant principal for
curriculum or other specific purpose, you are supposed to control the children.”
Because of this attitude among teachers and administrators, assistant principals are not
utilized to their full potential. No other person in the school works more closely with the
assistant principal than the principal. The principal can serve as a mentor for the
assistant principal while maximizing the assistant principal’s usage in the school.
Therefore, the principal plays an important role in reconceptualizing the assistant
principal’s duties.
Presently, the role of the assistant principal is limited to managing student
behavior and maintaining organizational stability. Researchers such as Greenfleld
(1985), Marshall (1992) and Calabrese (1991) have found that the assistant principal’s
role is ambiguous because it lacks consistent well-defined job descriptions, delineation
of duties or a way to measure outcomes from accomplishment. Marshall (1992) and
Williams (1995) suggest that the role of the assistant principal should be restructured in
order to improve educational programs, motivate students, staff members and foster
community support for the school. Although other duties related to curriculum and
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instruction have been added to the assistant principal’s responsibilities very few actually
do work in this area. According to Hartzell (1991), the lack of attention to the assistant
principalship is simply that the position is lost in the shadow of the principalship. He
further states that the principal has been and remains the focus of school leadership,
reform and research consideration. The literature on the assistant principalship supports
its importance but fails to define the role of the assistant principal as an instructional
leader.
Broussard (1989) states that the selection of assistant principals should be done
with attention and care. He found that once the basic requirements of law were met that
applicants simply had to perform well in the interview. When assistant principals were
selected for ajob little detail was paid to the differences in educational background or
experience. According to administrators, to be strong instructional leaders supports this
study. Marshall (1992), stated that assistant principals are usually selected because of
their visibility and success as teachers, department heads or counselors. In Clayton
County, applicants must have at least five years of school experience and pass a panel
interview. Applicants are then placed in a pooi and declared eligible for consideration
for an assistant principal position. The job description for assistant principals in Clayton
County Public Schools lists six duties. They are:
1. Assume responsibility for carrying out the duties of the principal during his/her
absence.
2. Assist the principal in the supervision of all employees and pupils in the
school.
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3. Assist the principal in the instructional program.
4. Assist the principal in the maintenance and security of all school property.
5. Assist the principal in the preparation of reports.
6. Assume such other duties as may be delegated by the principal.
Koru (1993) suggests that the work of the assistant principal centers on routine
clerical tasks, custodial duties and discipline. Assistant principals are seldom charged
with instructional improvement activities. Most assistant principals in Clayton County
serve as chief disciplinarians by handling the majority of disciplinary referrals;
supervise and monitor students on bus; maintain the facilities by supervising custodians;
monitor students in the cafeteria and call for substitutes for absent teachers. Assistant
principals impact instruction through their annual evaluation of teachers. This is the
closest most assistant principals come to being involved in instruction. Because of these
duties, assistant principals are not perceived as instructional leaders in Clayton County.
They are expected to handle those tasks that the principal does not have time to
undertake. Under current traditions and structures, the assistant principal can be an
instructional leader only in rare instances (Marshall, 1992).
Statement of the Problem
The problem to be investigated is the discrepancy between the tasks performed by
assistant principals in Clayton County Public Schools and those suggested by Samuel
Krug (1992) as being the duties of the assistant principal. The review of literature has
revealed that there are myriads of tasks performed by the assistant principal including
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instructional leadership. However, the few studies conducted on the assistant principal
reveal that the majority of their time is spent doing tasks related to discipline and
ensuring that school policy is being followed. The examination of instructional
leadership tasks performed by assistant principals will be the focus of the study. A
search of the literature brought to light a lack of empirical research on the role of the
assistant principal as an instructional leader. The need to add to the body of research on
the assistant principal is warranted.
Significance of the Study
An intense effort to obtain research on the assistant principalship yielded four
doctoral dissertations and a comprehensive study devoted to assistant principals.
Williams (1995) states that assistant principals must share the responsibility for
leadership and development of the school’s vision, goals, and programs. The effective
schools research clearly states that if schools are to be successful then they must have
strong instructional leadership. The role of instructional leader should not be limited to
the principal. The assistant principalship is seen as the training ground for the
principalship therefore opportunities to demonstrate and serve in an instructional
leadership capacity is essential in developing the assistant principal
The literature supports the importance of the assistant principal in the school’s
organization, however, the literature falls to reveal information that delineates the role
of the assistant principal as an instructional leader. The findings from this study can
serve as a guide for Clayton County Public Schools’ policymakers to determine how
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effectively the system is using assistant principals when compared to that presented in
the literature. It could also generate interest in the school system to assess the extent to
which the duties that principals and central office personnel are assigning to assistant
principals support the instructional goals of the school. The findings from this research
could be used to help universities and staff development programs to address the skills
an assistant principal will need to be an effective instructional leader. Finally, this study
will contribute to the body of research on the assistant principal as an instructional
leader and may serve as a catalyst for additional research in this area.
Research Questions
This study is designed to gather information on the instructional leadership tasks
performed by assistant principals in Clayton County Public Schools. To guide this
study the following research questions were addressed:
1. Is there a significant relationship between defining mission and the assistant
principalship?
2. Is there a significant relationship between defining mission and the assistant
principalship as it relates to (a) age, (b) educational level, (c) race, (d) gender,
(e) school type?
3. Is there a significant relationship between managing curriculum and the
assistant principalship?
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4. Is there a significant relationship between managing curriculum and the
assistant principalship as it relates to (a) age, (b) educational level,
(c) race, (d) gender, (e) school type?
5. Is there a significant relationship between supervising teaching and the
assistant principalship?
6. Is there a significant relationship between supervising teaching and the
assistant principalship as it relates to (a) age, (b) educational level,
(c) race, (d) gender, (e) school type?
7. Is there a significant relationship between monitoring student progress
and the assistant principalship?
8. Is there a significant relationship between monitoring student progress
and the assistant principalship as it relates to (a) age, (b) educational level,
(c) race, (d) gender, (e) school type?
9. Is there a significant relationship between promoting instructional climate
and
the assistant principalship?
10. Is there a significant relationship between promoting instructional climat
e
and the assistant principalship as it relates to (a) age, (b) educational level,
(c) race, (d) gender, (e) school type? V
Summary
The need to provide assistance to the principal has become clearer as the
accountability of the position has increased. The assistant principal posit
ion was born
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out of this need. The assistant principal is usually assigned tasks that the principal does
not have time to do. The supervision of students in the cafeteria and on the bus ramp;
the maintenance of the building and the disciplining of students, top the list of priorities
for the assistant principal.
The effective schools research clearly identifies the principal as the instructional
leader. The job of the assistant principal is to assist the principal in all aspects of
managing the school including providing instructional leadership. It is essential to the
continued professional growth of assistant principals that their role as instructional
leaders in the school be clearly defmed. Many assistant principals view their position as
a stepping stone to the principalship, therefore, it is critical for the continued success of
schools that assistant principals be trained and held accountable for providing
instructional leadership in their respective schools.
The purpose of Chapter I was to introduce and discuss the problem to be
researched. It delineated the assistant principalship as a viable role in providing
instructional leadership in the school’s organization.
CHAPTER II
REVIEW OF THE RELATED LITERATURE
The review of literature is discussed in this chapter. This chapter is presented in
three sections: historical background; roles and responsibilities of the assistant principal
and reconceptualizing the role of the assistant principal.
Historical Background
Superintendents controlled most of the nineteenth century schools. Principals had
very little authority to affect educational policy and implement meaningful programs or
curricula (Gilland, 1935). At the turn of the twentieth century public school enrollment
increased from 14 million to 21.5 million. As school systems grew and became more
complex, the superintendent lost contact with day to day operations of schools. After
the 1 900s, supervision of schools became the responsibility of the school principal
(Glanz, 1994).
A new group of administrators emerged as a result of urbanization. Special
supervisors were hired to assist less experienced teachers in mastering their subject area.
General supervisors were hired to assist in subject areas such as math and science. They
also assisted the principal in the daily operations of the school. The general supervisor
11
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subsequently called the assistant principal would prepare attendance reports, collect data
for evaluation purposes and coordinate special school programs (Glanz, 1994).
According to Glanz (1994), the primary responsibilities of assistant principals
have always centered on routine administrative tasks, custodial duties and discipline.
Because the principal had a special supervisor for instruction assistant principals were
not assigned duties directly related to improving instruction.
Roles and Responsibilities of the Assistant Principal
Although specific job duties for assistant principals vary, most assistant principals
have some specific tasks in common. In Table 1 lists the job duties from selected
metropolitan schools districts in the Atlanta area shows the disparities. Clayton County
Public School assistant principals’ duties begin with the word “assist” or assume.
Assistant principals are expected to step into the role of Principal at any given moment.
The assistant principal in Clayton County is expected to be able to supervise employees
and pupils. He or she is also responsible for managing the instructional program.
Assistant principals are expected to prepare reports, maintain the appearance of the
building and secure the property of the school. A review of Fulton County’s assistant
principals job duties reveal that they are charged with preparing reports, supervising and
evaluating personnel and carry out other duties as assigned by the principal. Although
the duties listed for Fulton County may appear to be minimal, Calabrese (1991) states
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Marshall (1992) offers that most assistant principals have tasks in common
although specific job descriptions vary. Atlanta Public Schools not only list very
specific expectations for their assistant principals they also require a level of
commitment with the use of the term “demonstrate a willingness.”
A further analysis ofjob descriptions from Clayton, Cobb, Atlanta and Fulton
reveal that curriculum and instruction are included in the duties and responsibilities.
Cobb County assistant principals’ responsibilities are divided into four broad
dimensions. They are: communication, curriculum/instruction, organization and
finance/budget. Under the dimension curriculum/instruction, assistant principals are
assigned two duties. Atlanta Public Schools’ job description for assistant principals lists
twenty-one specific duties. Out of the twenty-one, two are related directly to curriculum
and instruction. In Clayton County, they expect their assistant principal to assist the
principal with the instructional program. Table 2 lists the duties that relate to
curriculum and instruction.
Clayton County Cobb County Fulton County
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Table 2
Comparison of Job Descriptions in the Area of Curriculum and Instruction
Clawon County Cobb County Fulton County Atlanta Public Schools
1. Assist the 1. Participate in the I. Assists with the 1. Provides
principal in the supervision and directing and educational
instructional evaluation of improvement of leadership for the
program. professional and curriculum and school, staff and
classified instruction, community;



















Marshall (1992) asserts that assistant principals experience role conflict and
overload because it is almost impossible to perform adequately in all of the assigned
roles. She claims that this may be due to the ambiguous role of the assistant principal.
The first book to analyze the assistant principalship comes from Catherine Marshall.
Marshall writes that with so many tasks to perform, assistant principals are at cross-
purpose with their duties. She goes on to say that assistant principals experience role
conflict and overload because of the job responsibilities demand so much of their time,
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energy and emotion. This usually results in assistant principals being angry, confused
and depressed due to the sacrifice of time with family and friends. Hartzell (1995)
writes that new assistant principals do not realize how many groups hold expectations
for administrators and how those expectations can create conflict. He suggests that new
assistant principals are surprised to find role conflicts built into the structure of their
jobs. Hartzell offers this example, “It is very difficult to simultaneously be a sounding
board or confidant for employees and still be responsible for their evaluation.”
Glanz (1994) conducted a survey of two hundred assistant principals to address the
following questions:
• What are your current responsibilities as an assistant principal?
• In your view, what duties should assistant principals be performing?
• What aspects of your job give the greatest satisfaction?
Data gleaned from the study revealed:
1. Over 90% of the respondents indicated that their chief duties included
handling disruptive students, dealing with parental complaints, supervising
lunch duty, scheduling coverages and completing surveys, forms, book orders
and other administrative paper work.
2. Nearly all the respondents reported dissatisfaction with their chief duties.
3. Over 90% of the assistant principals stated that they preferred working on the
following responsibilities: teacher training, curriculum and staff development.
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4. Ninety-nine percent (99%) of the respondents stressed the importance of the
position and 70% stated that student discipline and supervising lunch duty
should not be the main responsibilities of the assistant principal.
The study also revealed that assistant principals were significantly underinvolved in
staff development, teacher training and curriculum development.
• the assistant principal was involved in almost everything.
• as groups, principals and assistant principals were equally diverse in their
viewpoints regarding responsibilities, importance of duties and the description
required in performing their duties.
• there were a great deal of variations across schools regarding the
responsibilities, importance and discretion association with all fifty nine task
areas.
• the assistant principal was rarely assigned full responsibilities for executing the
duties in the fifty nine tasks area.
• work having to do with community relations and student activities was viewed
as less important then work in the other four categories of tasks.
• most principals believed that most assignments given to them did not allow for
or permit high level discretionary behavior.
• principals more so than assistant principals held positive perceptions of the role
of the assistant principals.
Scoggins (1993) investigated the roles and responsibilities of the Georgia
secondary school assistant principals as perceived by Georgia secondary school
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principals and assistant principals. The questionnaire asked respondents to answer
statements about personal and professional characteristics needed by assistant
principals, roles and responsibilities handled by assistant principals and the future of the
assistant principal. Major findings drawn from the study include the following:
(a) personal and professional characteristics most important to secondary school
assistant principals are dependability, credibility and emotional control; (b) the least
important personal and professional characteristics needed by the secondary school
assistant principal are competitiveness and physical strength; (c) the top three roles and
responsibilities of the secondary school assistant principal are discipline,
communications, and staff support and evaluation; (d) the least important roles and
responsibilities are budget and transportation; (e) regarding the future direction of the
assistant principalship, the roles and responsibilities handled by the assistant principals
are those that will enhance the opportunities of the assistant principal in becoming a
principal and that principals provide assistant principals with opportunities that will
increase their chances of becoming principals; (f) principals and assistant principals
recognize the assistant pirncipalship as a bona fide career administrative position yet,
also recognize that not all assistant principals are content to remain in this position and
(g) the position of assistant principal often leads to the principalship.
Martin (1997) investigated the differences between the assigned and desired
instructional duties and responsibilities of high school assistant principals as an
instructional leader as reported by selected principals and assistant principals. The
results of the investigation revealed that principal and assistant principals desire
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assistant principals to have increased instructional responsibilities. According to
Martin, the job description of assistant principals would have to be changed in order for
there to be an increase in assigned instructional duties.
More recently, Janice Bush (1997) conducted a study to determine the perceived
level of involvement of elementary assistant principals in Detroit Public Schools. Using
a revised instrument, Sources of Instructional Leadership, she identified thirty-one tasks
that coincided with the duties and responsibilities of assistant principals. The surveys
were mailed to one hundred thirty seven elementary schools and eighty-four responses
were received back. Bush’s research revealed the following: (1) Assistant principals
performed the instructional leadership task of developing an appropriate school climate;
(2) allocating materials to implement instructional goals; (3) facilitating services of
support personnel to assist teachers; (4) communicating the importance of student
achievement to students, parents and staff; (5) younger assistant principals tended to
participate more actively in instructional leadership tasks than their older counterparts;
(6) assistant principals with 3.5 years or less experience tended to coordinate
instructional programs more frequently than those assistant principals with 3.5 years of
experience.
Reconceptualizing the Role of the Assistant Principal
Williams (1995) adds that principals and assistant principals must improve support
for the educational programs, motivate students and staff members and foster
community school. The principal must be a confident leader willing to share the
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instructional role and be comfortable with shared decision making. Toth (1996) reports
in his article Restructuring the Assistant Principalship: A Practioners Guide that in high
school in Franfurt, Germany restructure the assistant principal’s role on instructional
leadership, supervising employees, assisting the principal and teachers, encouraging
collegiality, leading on the job training, foster excellence in education, public relations,
promoting positive interactions, supporting learning, promoting a quality curriculum,
modeling high expectations, and creating a positive learning environment. The assistant
principal’s new role allowed the faculty to see him as an instructional leader. He
achieved this goal by visiting classrooms to validate instruction. The new assistant
principal’s role along with other initiatives improved instruction, community relations,
teacher performance and student achievement.
Summar
Chapter II examined both research and literature on the assistant principalship.
The review of literature was limited because of the lack of research in this area. The
review of literature that is presented provides insight into the creation of the assistant
principalship and the roles and responsibilities associated with the position.
The emergence of the position after urbanization is a strong indicator of the
position importance. Studies have shown that the role of the assistant principal is often
ambiguous and is dependent on the will of the principal.
CHAPTER III
THEORETICAL FRAMEWORK
According to Bookbinder (1992), there are three major components of a building
administrator: chief school administrator, operations manager and instructional leader.
Administrators spend most of their time responding to administrative and managerial
tasks, at the expense of instructional leadership. Contributors to the effective schools
research (Edmonds, 1979; Blumberg & Greenfield, 1980; Lipham, 1987; Achilles,
1987) found that there is a great need for strong instructional leadership provided by the
principal in order for the school to be effective. There is no single set of behaviors that
characterize all successful instructional leaders, however, researchers have found the
instructional leader’s role encompasses, but is not limited to, defining the mission of the
school, managing the instructional program, and promoting the learning climate within
the school.
Samuel Krug (1992) states that instructional leadership may be broadly described
in five dimensions: defining a mission, managing curriculum and instruction,
supervising teaching, monitoring student progress and promoting instructional climate.
.
Krug suggests that this five-factor taxonomy encompasses some of the activities in
which an effective instructional leader should engage.
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Krug (1992) states that instructional leadership can be conceptualized along five
dimensions that can be actualized in unlimited ways. What distinguishes effective
instructional leadership from others is not a distinctive set of characteristics but an
approach to work that is guided by a distinct set of beliefs about what is (Krug, 1992).
Presentation and Definition of Variables
Independent Variable
Borg and Gall (1996) define the independent variable as the variable that is
measured to determine the effects of the experimental treatment on the variable to be
manipulated. Ary, Jacobs and Razavieh (1995) state that the independent variable is
that factor that is measurably separate and distinct from the dependent variable but, may
be related to the dependent variable. The duties for Clayton County Public Schools’
assistant principals will be the independent variable.
Dependent Variable
Borg and Gall (1996) define the dependent variable as the variable to be
manipulated. Ary, Jacobs, and Razavieh (1995) state that the dependent variable is a
phenomenon that is the object of study and investigation. For the purpose of this
research, the instructional leadership tasks described by Krug (1992), the dependent
variables, are measured in terms of defining the mission, managing curriculum and
instruction, supervisory teaching, and promoting instructional climate.
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Definition of Dependent Variables
Defining the Mission — The ability to clearly communicate the purposes of the
organization to stakeholders.
Managing Curriculum and Instruction — The ability to provide information and
direction to teachers regarding matters of teaching and learning based on the curriculum
Supervises Teaching — To provide opportunities for teachers to develop their
instructional skills through inservices, workshops, and staff development training.
Monitoring Student Progress — The manner in which an administrator uses a
variety of assessments to determine students’ academic progress.
Promoting Instructional Climate — Creating a climate that nurtures teaching and
learning.
Moderator Variables
Moderator Variables are used to manipulate the interaction between other
variables (Borg & Gall, 1989). There are five moderating variables in this research.
They are: school type, gender, age, years of experience and educational level.
1. School type is operationally defmed as the structured cluster of grades into
elementary, middle, and high school.
2. Gender refers to whether the assistant principal is male or female.
3. Race is defined as the classification of the respondents as black, white,
Hispanic, Asian or other.
27
4. Number of years refers to the number of calendar years the assistant
principal has been employed in that position.
5. Years of experience is defined as the actual calendar years categorized as
1-5,6-10,11-15,16—20.
6. Educational Level refers to the highest degree (masters, specialist or
doctorate) earned.
Relationship Among Variables
The independent variable in this study is the duties of the assistant principalship.
The dependent variable is instructional leadership measured in terms of the five
components that Krug (1992) theorizes as essential in instructional leadership. Figure 1
presents the theorized relationships among the variables.
Independent Variable
Duties of the Assistant Principal
1. Assume responsibility lbr carrying
out the duties of the principal in
his/her absence.
2. Assist the principal in the supervision
of school employees and pupils.
3. Assist the principal in the instructional
program.
4. Assist the principal in the maintenance
and security of all school propertt
5. Assist the principal in the psrparadon of
reports.
6. Assume such othcrduties as may be
delegated by the principaL
Dependent Variables















For the purpose of this study, ten null hypotheses were tested. They are as
follows:
Ho’: There is no significant relationship between defining mission and the
assistant principalship.
Ho2: There is no significant relationship between defining mission and the
assistant principalship as it relates to (a) age, (b) educational level,
(c) race, (d) gender, (e) school type.
Ho3: There is no significant relationship between managing curriculum and the
assistant principalship.
Ho4: There is no significant relationship between managing curriculum and
the assistant principalship as it relates to (a) age, (b) educational level,
(c) race, (d) gender, (e) school type.
Ho5: There is no significant relationship between monitoring student progress
and the assistant principalship.
Ho6: There is no significant relationship between monitoring student progress
and the assistant principalship as it relates to (a) age, (b) educational level,
(c) race, (d) gender, (e) school type.
Ho7: There is no significant relationship between supervising teaching and the
assistant principalship.
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Ho8: There is no significant relationship between supervising teaching and the
assistant principalship as it relates to (a) age, (b) educational level, (c)
race, (d) gender, (e) school type.
Ho9: There is no significant relationship between promoting instructional
climate and the assistant principalship.
Ho’°: There is no significant relationship between promoting instructional
climate and the assistant principalship as it relates to (a) age,
(b) educational level, (c) race, (d) gender, (e) school type.
Limitations of the Study
The limitations of this study are enumerated below:
1. The sample of assistant principals represents a small section of assistant
principals in the state of Georgia.
2. The theory of instructional leadership is based on the work of Samuel Krug
and does not take into account any other theories.
3. This study is being conducted in one suburban school district.
Summary
There are many characteristics that can describe an effective instructional leader.
Researchers have found that there are five dimensions that an instructional leader should
possess in order to have a high achieving school. They are the ability to define the
mission; manage curriculum and instruction; supervises teaching; monitor student
progress and promote an instructional climate. This chapter presented the theoretical
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framework of the study and identified the dependent, independent, and moderator
variables and other key terms were defined in this chapter. The null hypotheses and the
limitations of the study were also presented.
CHAPTER IV
METHODS AND PROCEDURES
This chapter describes the methodology used to determine the relationship
between instructional leadership and the duties of the assistant principal. The study
used a sample of assistant principals in Clayton County Public Schools. This chapter
includes the research design, a description of the setting, sampling procedures, working
with human subjects, a description of the instrument, data collection procedures, and
statistical applications.
Research Design
This study examined the instructional leadership tasks performed by assistant
principals in Clayton County Public Schools. A modified questionnaire was used to
obtain responses to address the research questions posed in this study.
Description of the Setting
Clayton County ranks 157th of all counties in the state of Georgia in land size.
It covers one hundred forty four square miles and includes seven municipalities. There
are an estimated 204,197 citizens in Clayton County. Of that number, 69.3% are White,
26.2% are Black and 3.2% are Hispanic. There are 16,526 citizens under the age of five
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and 39,799 between the ages of 5 and 17. The median household income is $35, 892.
Clayton County Public Schools (CCPS) is the sixth largest school disthct in Georgia.
District information for the 1998 —99 school year reports that there were about 42,000
students enrolled. There are 40.3% white students, 50.2% black students and 3.2%
Hispanic students. The district employs 2, 389 teachers and 225 administrators. Table 3
shows the total number of elementary, middle and high school assistant principals that
will be asked to participate in this study.
Table 3
Distribution of Assistant Principals in Clayton County Public Schools
School Level Male Female Total
Elementary 1 19 20
Middle 12 9 21
High School 17 6 23
Grand Total 30 34 64
Sampling Procedures
The sample for this study included all elementary, middle and high school
assistant principals. Borg and Gall (1996) state that a sample is a portion of the
population. They further state that sampling enables a researcher to study a portion of
the population rather than the entire population and that there is no single rule that can
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be used to determine the sample size. The population of assistant principals in CCPS is
64. Since this was a small number, the entire population was surveyed.
Working With Human Subjects
This study was conducted with permission from Clayton County Public Schools.
Subjects used in the study were informed that the data being collected would be used in
a dissertation, with individuals remaining anonymous and only group data being
reported. Participants were guaranteed anonymity and confidentiality.
Description of the Instrument
Martin Maehr and Russell Ames (1992) developed the Instructional Leadership
Inventory, hereafter referred to as ILEAD, as a means to assess behaviors considered
important in schooling. The definition of leadership used in this inventory is based on
the work of Kroeze (1984) and Rogus (1983), who have identified five broad job
categories of work engaged in by school administrators. These are the same as those
identified by Krug. The inventory yielded eight scores: five on the priori dimensions
of instructional leadership which are (1) defining the mission; (2) managing the
curriculum; (3) supervises the teaching; (4) monitoring student progress, and
(5) promoting the instructional climate. Scores are based on responses to forty-seven
statements using a liken scale from strongly agree to almost never.
Cluster analysis was used to identify the forty-seven statements from the nearly
one hundred suggested at the beginning of the study. In a comparative study reported
by Kroeze (1984), an effect size of .50 was obtained from administrators who were
34
The norms for this inventory are based on the administration of the inventory to 242
administrators in the state of illinois. This research study used a sample of two hundred
and thirty eight to validate the instrument. Additional validity data are based on
external rating of leadership conducted by eight superintendents who provided ratings
on thirty-eight principals. Sixteen of the one hundred statements correlated
significantly.
The purpose of the ILEAD instrument is to identify what instructional leadership
tasks assistant principals perform in elementary, middle and high schools. These tasks
are categorized in six categories. Five of them related directly to instructional
leadership and one refers to the duties performed by assistant principals. Table 4 lists
the items in the questionnaire as they measure the variable investigated. Scott (1990)
states that the Instructional Leadership Inventory appears to be an excellent device for
providing diagnostic, self reporting information to leaders in school administration.
Data Collection Procedures
Questionnaires were mailed to every elementary, middle and high school
assistant principal in Clayton County Public Schools. Respondents were informed that
their survey results would be used to determine the instructional leadership tasks
performed by Clayton Public Schools’ assistant principals. The instrument was color
coded for each school level (pink-elementary; orange-middle; green-high). To





Items #1 - 8 Defining Mission
Items #9 - 18 Managing Curriculum
Items #19 - 28 Supervising Teaching
Items #29 - 38 Monitoring Student Progress
Items #39 - 48 Promoting Instructional Climate
Items #49 - 56 Assistant Principalship Duties
deadline were entered into a drawing for a gift certificate to Red Lobster. A self
addressed stamped envelope was provided for their convenience. Ten days after the
initial mailing, the researcher called each assistant principal to encourage them to
complete the questionnaire and return it as soon as possible so as to be eligible for the
drawing. A second follow up activity occurred three weeks after the original mailing
with another cover letter and questionnaire to those persons who had not responded.
The third and final follow up occurred six to seven weeks from the initial mailing to
those persons who had not responded. It included a cover letter, a questionnaire and a
postcard requesting their participation in the study.
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Statistical Application
Results of the questionnaires were compiled and coded for the purpose of
statistical analyses. Descriptive statistics which included means, standard deviation and
percentages were used to facilitate a more basic and comprehensive analysis and
presentation of data. To explore the relationships between the variables, the Pearson r
was used. The level of significance for accepting or rejecting a hypothesis was set at the
.05 level. Cross tabulations were used to help make the data analysis clearer and add to
the information that could be extracted.
Summary
This chapter examined the methods and procedures that were utilized in
determining the instructional leadership tasks performed by assistant principals in
Clayton County Public Schools. Demographic data were analyzed through descriptive
statistics, and analyses in terms of the relationships between variables was conducted
through the Pearson r correlation coefficient.
CHAPTER V
ANALYSIS OF DATA
This study examined the instructional leadership tasks that are performed by
assistant principals in Clayton County Public Schools. Specifically, the study examined
five major activities identified by the literature to be activities in which assistant
principals who view themselves as instructional leaders engage in. These are:
(1) defining a mission, (2) managing curriculum, (3) supervising teaching,
(4) monitoring student progress, and (5) promoting instructional climate. The
presentation and analyses of data is divided into two major sections: Descriptive
statistics report the demographic and experimental information gathered in this study,
and inferential statistics analyzed the data to detennine if any statistically significant
relationships existed among the independent and dependent variables. The hypotheses
were analyzed using Pearson r correlation statistics. The findings are presented through





Demographics of Research Sample (n = 34)






Less than 30 0%
30 to 39 7 20.6%
40to49 16 41.1%
50 to 59 10 29.4%









11 to 15 years 10 29.4%
l6to20years 3 8.8%
More than 20 years 7 20.6%
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Hypothesis 3
There is no significant relationship between managing curriculum and the
assistant principalship.
Table 5 shows a correlation coefficient of .3 907 between managing curriculum
and the assistant principalship. This value was not significant at the .05 level indicating
that there is no significant relationship between managing curriculum and the assistant
principalship.
Hypothesis 4
There is no significant relationship between managing curriculum and the
assistant principalship as it relates to (a) age, (b) educational level, (c) gender,
(d) race and (e) school type.
The Pearson Correlation Coefficient was used to analyze the relationship
between managing curriculum and the assistant principalship as it relates to the
moderator variables. The results of this analyses are displayed in Table 8.
The data in Table 8 revealed that in terms of the moderator variables, there was
no significant relationship between the assistant principalship and managing curriculum.
Therefore, the null hypothesis is accepted.
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Table 8
Pearson r Correlation Matrix of Assistant Principals’ Duties and Krug’s Recommended
Duties Based on the Moderator Variables
Gender Male Female
.688 .091




Educational Level M.A. Ed.S. Ed.D.
.131 .130 .949
School Type Elementary Middle High
-.128 .699 -.014
Hypothesis 5
There is no significant relationship between supervising teaching and the
assistant principalship.
The data in Table 6 show the results of the correlation coefficients for supervises
teaching the assistant principalship. Table 6 shows a correlation coefficient of .6500
between supervising teaching and the assistant principalship. This value was not
significant at the .05 level indicating that there is no significant relationship between
supervising teaching and the assistant principalship.
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Hypothesis 6
There is no significant relationship between supervising teaching and the
assistant principalship as it relates to (a) age, (b) educational level, (c) race,
(d) gender and (e) school type.
Hypothesis 6 was tested using Pearson Correlation Coefficient. The results are
listed in Table 9.
Table 9
Pearson r Correlation Matrix of Assistant Principals’ Duties and Krug’ s Recommended
Duties Based on the Moderator Variables
Gender Male Female
.838 .437




Educational Level M.A. Ed. S. Ed.D.
.025 .338 .976
School Type Elementary Middle High
.367 .738 .237
Table 9 shows correlation coefficients that were not significant at the .05 level.
This indicates that there is no significant relationship between supervising teaching and
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assistant principalship as it relates to age, race, educational level, gender and school
type.
Hypothesis 7
There is no significant relationship between monitoring student progress and the
assistant principalship.
The Pearson Correlation Coefficient was used to determine if a significant
relationship exists between monitoring student progress and the assistant principalship.
The analysis of that data is presented in Table 6.
Table 6 shows a correlation coefficient of .7046 between monitoring student
progress and the assistant principalship. This value was not significant at the .05 level
indicating that there is no significant relationship between monitoring student progress
and the assistant principalship.
Hypothesis 8
There is no significant relationship between monitoring student progress and
the assistant principalship as it relates to (a) age, (b) educational level, (c) race,
(d) gender and (e) school type.
The Pearson Correlation Coefficient was used to determine if there is a
significant relationship between monitoring student progress and the assistant
principalship as it relates to age, educational level, race, gender and school type. The
results are listed in Table 10.
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Table 10
Pearson r Correlation Matrix of Assistant Principals’ Duties and Krug’s Recommended
Duties Based on the Moderator Variables
Gender Male Female
.901 .409




Educational Level MA. Ed. S. Ed.D.
.511 .382 .931
School Type Elementary Middle High
.442 .929 .367
According to the data displayed on Table 10, there is no significant relationship
between monitoring student progress and the assistant principalship as it relates to age,
educational level, race, gender and school type.
Hypothesis 9
There is no significant relationship between promoting instructional climate
and the assistant principalship.
As in Hypotheses 1, 3 , 5, and 7 the Pearson Correlation Coefficient was used to
determine if significant relationship existed between promoting the instructional climate
and the assistant principalship. The results of this anaylses are on Table 6.
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Table 6 shows a correlation coefficient of .823 5 between promoting instructional
climate and the assistant principalship. This value was not significant at the .05 level
indicating that there is no significant relationship between promoting instructional
climate and the assistant principalship.
Hypothesis 10
There is no significant realtionship between promoting instructional climate
and the assistant principalship as it relates to (a) age, (b) educational level,
(c) race, (d) gender and (e) school type.
Table 11 shows the results of analyses between promoting instructional climate
and the assistant principalship as they relate to the moderator variables.
Table 11
Pearson r Correlation Matrix of Assistant Principals’ Duties and Krug’s Recommended
Duties Based on the Moderator Variables
Gender Male Female
.930 .571




Educational Level M.A. Ed. S. Ed.D.
.497 .536 .974
School Type Elementary Middle High
.488 .977 .528
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Table 11 shows the correlation coefficients for the assistant principal’s duties
and Krug’s recommended duties in terms of gender, age, race, educational level and
school type. None of these values attained a significance level of .05. Therefore, the
null hypothesis is accepted.
Summary
Thirty-four of the 68 assistant Principals in Clayton County Public Schools who
participated in this study completed the questionnaire which was used to gather data on
the variables investigated. Survey results came from elementary, middle and high
schools.
The demographic portion of the questionnaire revealed that the average assistant
principal in Clayton County Public Schools is between the ages of40 to 49 and has at
least an Ed.S. degree. The majority of assistant principals are assigned to elementary
schools. This is reflective of the fact that there are more elementary schools than
middle or high schools combined. Most assistant principals have taught for a minimum
of six years and have been an assistant principal for less than ten years.
Data related to the ten null hypotheses were presented in this chapter. Each
hypothesis was tested using Pearson r Correlation Coefficient. The results of these
analyses indicted that there were no significant relationships between the dependent
variables (Defining Mission, Managing Curriculum, Supervises Teaching, Monitoring
Student Progress, and Promoting Instructional Climate) and the duties of the assistant
principal. The data also revealed that there were no significant relationships between
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the dependent and independent variables in terms of respondents’ age, educational level,
race, gender and school type.
Although the job description for Clayton County Public Schools assistant
principals delineates that assistant principals assist with the instructional program, the
data revealed no significant relationships. The study concludes that assistant principals
are not significantly involved in carrying out instructional leadership tasks. Chapter VI









11 to 15 years 10 29.4%
l6to20years 3 8.8%
More than 20 years 7 20.6%
Highest Degree Earned:
Bachelor’s 0 0









The demographic information listed in Table 5 presents a frequency of
distribution by respondents based on gender, race, educational level, school type,
highest degree earned, years of experience as a teacher and as an assistant principal.
The data revealed that the respondents were almost equally divided into two groups
with seventeen males (50.9%) and sixteen females (49.1%). The largest number of
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assistant principals were in the age range of 40 to 49 (15 or 47.1%) followed by the 50
to 59 year olds and then the 30 to 39 year olds.
In terms of ethnic diversity the number of respondents were equally divided
between black and white. The greatest number of assistant principals had I to 5 years
(19 or 55.9 %) of experience. Five respondents (14.7 %) had 11 to 15 years and only
one (4.9%) of the assistant principals had more than twenty years of experience. The
majority of assistant principals had also served as teachers between 6 to 15 years. In
terms of highest degree earned, most assistant principals had earned an educational
specialist degree while the least had earned doctorate degrees. The majority of assistant
principals in the sample were assigned to elementary schools (13 or 38.2%).
In summary, the demographic data revealed that the average assistant principal in
Clayton County Public Schools is a black female between the ages of 40 and 49 with a
specialist degree and assigned to an elementary school. Most assistant principals in
Clayton County Public Schools worked as a teacher for no more than ten years and have
served as an assistant principal for less than five years.
Data In Relation to the Null Hypotheses
The results of the administration of the Instructional Leadership Questionnaire to
the Assistant Principals in Clayton County Public Schools are reflected in the data




There is no significant relationship between defining mission and the assistant
principalship.
Table 6 shows the results of the correlation between assistant principals’ duties
and Krug’s recommended duties.
Table 6
Pearson r Correlation Matrix of Assistant Principals’ Duties and Krug’s Recommended
Duties
Monitoring
Defining Managing Supervises Student Promote Inst.
Mission Curriculum Teaching Progress Climate
Assistant
Principal’s .1419 .3907 .6500 .7946 .8235
Duties
Table 6 shows a correlation coefficient of .1419 between defming mission and the
duties of the assistant principal. This value was not significant at the .05 level
indicating that there is no significant relationship between defining mission and the
duties of the assistant principal.
Hypothesis 2
There is no significant relationship between defining the mission and the
assistant principalship as it relates to (a) age, (b) educational level, (c) race,
(d) gender and (e) school type.
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Table 7 shows the correlation coefficient for defining the mission and the
assistant principalship based on age, educational level, race, gender and school type. As
in the case of Hypothesis 1, Pearson Correlation Coefficient was used to determine if
there were significant relationships.
Table 7
Pearson r Correlation Matrix of Assistant Principals’ Duties and Krug’s Recommended
Duties Based on the Moderator Variables
Gender Male Female
.211 .192




Educational Level M.A. Ed. S. Ed.D.
.003 .459 -.428
School Type Elementary Middle High
-.260 -.266 -.130
The data revealed that the moderator variables had little impact on the
relationship between defining mission and the assistant principalship. No significant
relationships were found for this moderator variable. Therefore, the null hypothesis was
accepted.
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The Pearson Correlation Coefficient was used to determine if a statistically
significant relationship existed. The hypothesis was accepted since the results failed to
attain the .05 level of significance.
Hypothesis 2
There is no significant relationship between defining mission and the assistant
principalship as it relates to age, educational level, race, gender and school type.
The Pearson Correlation Coefficient was applied to the data regarding the
relationship between defining mission and the assistant principalship as it relates to the
moderator variables. The r value failed to yield a significance at the .05 level. The null
hypothesis was accepted.
Hypothesis 3
There is no significant relationship between managing curriculum and the
assistant principalship.
The Pearson Correlation Coefficient was used to determine the relationship
between managing curriculum and the assistant principalship. The results failed to yield
a significance at the .05 level. Therefore, the null hypothesis was accepted.
Hypothesis 4
There is no significant relationship between managing curriculum and the
assistant principalship as it relates to age, educational level, race, gender and
school type.
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The results indicated that no significant relationship existed between managing
the curriculum and the assistant principalship as it relates to age, educational level, race,
gender and school type. The value failed to yield a level of significance at the .05
level. The null hypothesis was accepted.
Hypothesis 5
There is no significant relationship between monitoring student progress and the
assistant principalship.
Hypothesis 5 was also tested using the Pearson Correlation Coefficient. As in
the case of hypothesis 4, the null hypothesis had to be accepted since it failed to yield
the level of significance of .05. The null hypothesis was accepted.
Hypothesis 6
There is no significant relationship between monitoring student progress and the
assistant principalship as it relates to age, educational level, race, gender, and
school type.
The Pearson Correlation Coefficient was used to test if a statistically significant
relationship existed between monitoring student progress and the assistant principalship
as it relates to age, educational level, race, gender and school type. The results failed to
yield a significance at the .05 level. The null hypothesis was accepted.
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Hypothesis 7
There is no significant relationship between supervising teaching and the
assistant pnncipalship.
Just as in previous hypotheses, the Pearson Correlation Coefficient was used to
determine if there was a significant relationship between supervises teaching and the
assistant principalship. Just in Hypothesis 6, the results failed to reach significance at
the .05 level. The null hypothesis was accepted.
Hypothesis 8
There is no significant relationship between supervising teaching and the
assistant principalship as it relates to age, educational level, gender, race and
school type.
When the Pearson Correlation Coefficient was used to determine if a
relationship existed between supervises teaching and the assistant principalship as it
relates to the moderator variables. The r value failed to reach a level of significance at
the .05 level. Therefore, the null hypothesis was accepted.
Hypothesis 9
There is no significant relationship between promoting the instructional climate
and the assistant principalship.
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The Pearson Correlation Coefficient was used to determine if there was a
relationship between promoting the instructional climate and the assistant principalship.
Correlation coefficients didn’t yield a score at the .05 level of significance. The
researcher accepted the null hypothesis.
Hypothesis 10
There is no significant relationship between promoting the instructional climate
and the assistant principalship as it relates to age, educational level, gender, race
and school type.
As in the case of hypothesis 9, the Pearson Correlation Coefficient was used to
determine if there was a significant relationship among promoting the instructional
climate and the assistant principalship as it relates to the moderator variables. As in the
previous hypothesis, the results did not attain a .05 level of significance. The null
hypothesis was accepted.
Conclusion
This study examined the instructional leadership roles of assistant principals in
Clayton County Public Schools. The study tested ten hypotheses and concluded that
there were no statistically significant and instructional leadership tasks.
Krug (1991) identified five tasks in which instructional leaders are engaged.
They are: defining mission, managing curriculum, monitoring student progress,
promoting instructional climate and supervising teaching.
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According to Krug (1991), individuals who define the mission in their schools
do so by discussing school goals, purpose and mission with the staff. Further, they are
highly visible in the school, they acknowledge excellence in teaching in public and they
communicate excitement about further possibilities to the faculty and to students.
The findings from this study revealed that assistant principals do not define the
mission in their present role. The duties and responsibilities outlined for assistant
principals do not allow them to communicate in a public forum on the goals and mission
of the school. Calabrese (1991) suggests that many principals ignore the talents of
assistant principals. Therefore, assistant principals aren’t given the opportunity to
engage in discussions on the goals, mission and purpose of the school.
Krug (1991) states that instructional leaders manage curriculum by providing
information to teachers to assist them in providing information to teachers to assist them
in planning their work. They also have a good knowledge of instructional methods and
they work to ensure that curriculum objectives mesh with achievement testing.
In a study of New York city assistant principals, Glanz (1994) found that they do
not usually have leadership responsibilities such as curriculum and staff development,
teacher supervision and classroom observation. Glanz’s findings coincide with this
investigation that assistant principals do not manage the curriculum or supervise
teaching. Effective instructional leaders spend a great deal of time working on teaching
skills with teachers, observing classes and serving as a mentor rather than an evaluator.
Marshall (1992) argues that instructional leadership tasks are impossible to do
because of the role conflict assistant principals experience. She suggests that the
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constant monitoring of student discipline, may require so much of the assistant
principal’s time that they have little time to do instructional related tasks. Nickerson and
Joyce (1991) assert that assistant principals come to the job with past experiences and
talents. They further assert that assistant principals at one time were effective teachers
who were interested in curricular activities and that their attributes should not be
forgotten.
Finally, assistant principals do not monitor student progress or promote the
instructional climate in Clayton County Public Schools. According to Krug (1991),
effective instructional leaders regularly view student achievement in order to gauge
progress toward the schools’ goals. Administrators who promote the instructional
climate do so by encouraging teachers to use a variety of techniques and to compete for
awards.
Williams (1995) cited that assistant principals must be advocates for student
outcomes in the school. She further states that assistant principals must encourage
excellence in instruction which would lead to student learning. This could be done by
allowing assistant principals to be involved in activities that encompass more than
discipline, attendance and co-curricular activities.
The literature on the assistant principalship is limited; however, the importance
of the position emerges. Most of the research on the assistant principalship has clear
ly
delineated the principals as the most important factor in the success on the assistant
principal’s role in the school. The findings from this investigation coincide with th
e
research that Marshall (1992) and Calabrese, Tucker and Ladd (1991) that assistant
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principals do not perform instructional leadership tasks in their schools. Most of the
research on the assistant principal suggests that assistant principals spend more time on
duties not related to the instructional program such as disciple, bus and cafeteria duties,
maintenance of the building and other assigned administrative duties.
Implications
The conclusions which are drawn from the study allow the researcher to form
some implications about this investigation. These implications focus on: the principal
serving as mentor for the assistant principal and the re-conceptualization of the assistant
principal’s job description.
The principal plays a critical role in determining what tasks the assistant
principal perform. The position of assistant principal was created to assist the principal
in managing the school. Some of the duties of the principals include supervising
teachers, maintaining the building, meeting with parents and guiding the instructional
program. Assistant principals perform some to these tasks. However, this study revealed
that they are not performing instructional leadership tasks. Principals assign the duties
that the assistant principal is evaluated on. Therefore, principals are failing to assign
assistant principals with duties that would allow them to perform instructional
leadership tasks.
In the absence of the principal, the assistant principal is expected to carry out the
duties and responsibilities of the principal. In order for the assistant principal to do this,
the assistant principal must be given the opportunity to emulate as many of the
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principal’s tasks as possible. This can be done when the principal serves as a mentor to
the assistant principal. By mentoring the assistant principal, the principal would work
more closely with the assistant principal in developing the skills necessary to become a
more effective instructional leader.
The principal would then assign tasks that are relevant to the school’s
instructional program. The principal is publicly acknowledging the importance of the
assistant principal by making these assignments. The school system must support and
encourage mentoring relationships between the principal and the assistant principal.
Some formal training would be necessary in order to make the mentoring relationship
successful.
There are some who view the assistant principalship as a stepping stone to the
principalship. This is often a misnomer since the duties of the principal and assistant
principal vary. Drury (1992) suggests that assistant principals spend time on tasks they
would not perform as principals. There are some assistant principals who are not
looking for upward mobility. Calabrese & Tucker-Ladd (1991) recognized that the
assistant principalship could be either a stepping stone to a higher administrative office
or a career commitment. The duties of the assistant principal should align with the
duties of the principal. The assistant principal’s role needs to be reconceptualized to
include instructional related assignments.
In order to reconceptualize the assistant principal’s role the school system must
rethink how they perceive assistant principals. The role of the assistant principal should
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be perceived as a principal in training. By doing this, the school system would add
value and prestige to the position.
Special training and staff development courses specifically designed for the
assistant principal would help develop assistant principals’ leadership skills. The school
system should provide opportunities for the assistant principal to serve on county wide
committees in order to be a stakeholder in changes that impact curriculum and
instruction.
Recommendations
This study has yielded valuable information on the role of the assistant principal
in Clayton County Public Schools. The following recommendations are presented
based on the findings of this study.
1. The assistant principal’s role should be reconceptualize to include those
tasks that are critical to the overall management of the school.
2. Principals should provide opportunities for assistant principals to serve as
instructional leaders by assigning tasks specifically related to instruction.
3. Principals should be required to serve as mentors to assistant principals.
4. Systemwide staff development courses should be developed specifically for
assistant principals to keep them abreast of current trends in effective
instructional leadership practices.
The following recommendations are made for additional research:
1. A study should be conducted to determine the extent to which teachers in
Clayton County perceive assistant principals as instructional leaders in order
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to determine if the perception of teachers has any impact on assistant
principals being assigned instructional leadership tasks.
2. A study should be conducted to examine the tasks principals assign to
assistant principals that are directly related to instruction to determine if
there is a difference in what assistant principals actually do to what they are
assigned to do.
3. Research should be done to compare the assistant principals’ role in
suburban and rural schools and between high and low achieving schools to
determine if the assigned leadership tasks have an impact on student
achievement.
Summar
This chapter presented the findings, conclusions, implications and
recommendations of the study. The findings indicated that there were no significant
relationships between defining the mission; managing curriculum, supervise teaching;
monitoring student progress and promoting the instructional climate and the assistant
principalship. Also, the findings indicated that there were no significant relationships
between defining the mission; managing curriculum, supervise teaching; monitoring
student progress and promoting the instructional climate and the assistant principalship
as they relate to age, educational level, race, gender and school type.
As the instructional role of the assistant principal continues to unfold under the
current reform efforts, it is essential that principals assign tasks to assistant principals
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that are directly related to instruction. Assistant principals’ roles should not be one of
chief disciplinarian. The tasks that are assigned to assistant principals should be more
than routine clerical duties. In order for the assistant principalship to be a valued
position in the school system, the duties assigned to that person should be meaningful.
One researcher noted that much of what assistant principals do depend more on the
principal than the job description. The findings of this research show that the assistant
principals are not performing instructional leadership tasks. It is ultimately up to the
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This questionnaire lists a number of activities in which instructional leaders are involve
d.
Read each one and decide how often it seems to occur in your own case. Use the
following scale to select your answer.
(A) (B) (C) (D) (E)
Almost Never Seldom Sometimes Frequently Al
most Always
HOW OFEEN DO YOU... A B C
D E
I. discuss school goals, purposes, and mission with staff?
2. provide information teachers need to plan their work effectively?
3. spend time working on teaching skills with a teacher?
4. review a student’s performance with a teacher?
5. write a letter of commendation for a job well done?
6. take advantage of an opportunity to stress and communicate school
goals?
7. insist policies and procedures be followed?
8. observe a class?
9. stress the importance of achieving top test scores to teachers?
10. ask parents to praise teachers for good work?
11. try to be visible in the school building?
12. fmd resources to help staff do a good job?
13. encourage staff to try their best?
14. use student assessment information to gauge progress toward the
school’s goals?




This questionnaire lists a number of activities in which instructional leaders are involved.
Read each one and decide how often it seems to occur in your own case. Use the
following scale to select your answer.
(A) (B) (C) (D) (E)
Almost Never Seldom Sometimes Frequently Almost Always
HOW OFEEN DO YOU... A B C D E
1. discuss school goals, purposes, and mission with staff?
2. provide information teachers need to plan their work effectively?
3. spend time working on teaching skills with a teacher?
4. review a student’s performance with a teacher?
5. write a letter of commendation for a job well done?
6. take advantage of an opportumityto stress and communicate school
goals?
7. insist policies and procedures be followed?
8. observe a class?
9. stress the importance of achieving top test scores to teachers?
10. ask parents to praise teachers for good work?
11. try to be visible in the school building?
12. fmd resources to help staff do a good job?
13. encourage staff to try their best?
14. use student assessment information to gauge progress toward the
school’s goals?
15. encourage a teacher to try out a new idea?
Appendix B (continued) 66
(A) (B) (C) (D) (E)Almost Never Seldom Sometimes Frequently Almost Always
HOW OFTEN DO YOU... A B C D E
16. recognize good teaching at formal school ceremonies?
17. make detailed staff improvement plans?
18 communicate high expectations to staff and students?
19. discuss assessment results with faculty to determine areas of
strength and weakness.
20. encourage a teacher to compete for an award?
21. communicate excitement about future possibilities to staff and
students?
22. review the fit between curriculum objectives and achievement
testing?
23. model effective teaching techniques for staff?
24. inform teachers, students, and community of assessment results
through newsletters, memos, assemblies, and other media?
25. nominate teachers for awards?
26. instruct a committee to be creative and innovative in its work?
27. coordinate curriculum across grade levels?
28. demonstrate an innovative teaching method to staff?
29. use the work and projects of students as part of the instructional
evaluation?
30. encourage and support a staff member seeking additional training?
31. focus on school goals in curriculum development?
32. provide specific support for curriculum development?
33. help a teacher develop a specific strategy to increase student
achievement?
Appendix B (continued) 67
(A) (B) (C) (D) (E)Almost Never Seldom Sometimes Frequently Almost Always
110W OFTEN DO YOU... A B C D E
34. make regular contact with teachers to evaluate student progress?
35. praise staff members for their good work?
36. discuss school goals with students?
37. make sure that lesson plans fit with stated instructional objectives?
38. try to motivate a staff member?
39. work with teachers to discover new approaches for dealing with
learning problems!
40. join an informal discussion among staff members?
41. seek advice from staff members in making a decision?
42. model creative thinking for staff and students?
43. check to see that staff are working up to capacity?
44. set specific expectations for student performance?
45. write a memo to staff praising their efforts?
46. foster regard for teachers among students and parents?
47. demand more effort from a staff members?
48. provide special encouragement to newer staff members?






















52. Years of experience as an assistant
Principal
(A) 1 to 5 years
(B) 6to 10 years
(C) lltol5years
(D) 16 to 20 years
(E) more than 20 years
53. Years of experience as a teacher
(A) 1 to 5 years
(B) 6toloyears
(C) lltol5years
(D) 16 to 20 years
(E) more than 20 years














I am a doctoral student At Clark Atlanta University. My research involves examiningthe instructional role of assistant principals in Clayton Public Schools.
Enclosed you will find a questionnaire on some common tasks that instructionalleaders perform. I would greatly appreciate your timely response to the enclosedquestionnaire. A self-addressed stamped envelop is enclosed for your convenience.
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